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This keynote address is in honour of two renowned scholars
and activists in the area of Linguistic Human Rights:

Robert Phillipson and Tove Skutnabb-Kangas 

For information about them and their work, as well as brief
recites by both see the Appendix of this ppt presentation.

My perticipation in the 42nd TESOL-Greece convention is a tribute to its first and current president, Lilika
Couris – the ageless, energetic, full of enthusiasm and life and professional zest Lilika, with whom I had the
pleasure of working, 43 years ago, for the foundation of this organisation, which has offered a professional
home to hundreds of EFL professionals and created one of the first EFL teacher communities in Greece.



Linguistic Human Rights

Civic Human Rights 



Civic Human Rights

The UN def ines Human Rights (HR) as rights inherent to al l, regardless 
of race, sex, nationality, ethnicity, language, rel igion, or any other 
status. HRs include, most importantly, the right to l i fe and l iberty, 
freedom from slavery and torture, freedom of opinion and expression, 
the right to work and education. Everyone is entit led to these rights, 
without discrimination.
HRs are based on shared values l ike dignity, fairness, equality, respect 
and independence – concepts which are open to interpretation (but by 
whom?) and protected by law (but who enforces the law)? 
So, though HR can never be taken away (or can they?), but they are 
restricted when, for example, a person breaks the law, puts oneself or 
others in danger – though this is a matter of judicial decision (but the 
question is i f the judicial system is independent from government 
control).



Linguistic Human Rights

Article 2 of the “Universal Declaration of Human Rights” (1996) states 
that “al l individuals are entit led to the rights declared without 
discrimination based on language”. These include, among others, the 
right:
• to one's own language in legal, administrative and judicial acts
• to education in their own language, to learning and cult ivating their 

own language and culture, and to serving the needs of their 
l inguistic community(ies).

• to media in a language understood and freely chosen by those 
concerned

Identity, free expression and education are the key issues here.



LHRs in 
education



What do LHRs entail?

• Education through the “minority” studentsʼ “Mother Tongue” [MT] (not 
necessari ly the language spoken by the oneʼs mother; it refers to the 
f irst language(s) one learnt (hence referred to as L1), or to the 
language(s) spoken at home or the home community
• Bil ingual or immersion education (though this depends on which 

languages are included and how the educational programme is realised
• Education attending to studentsʼ l iteracy development in their MT
• Assisted learning in the school language, so that students can respond to 

curriculum demands on the basis of attainable standards of performance
• Choice in the school and classroom to shif t from one language to another
• Choice of language learning style (as this is often related to culture)
• Classroom activit ies which cultivate care and respect for “minority” 

studentsʼ values and cultural practices
• School environment where “minority” students feel safe and secure.



Benefits of education considerate of 
studentsʼ MT

Research has shown that students:
ü learn better and faster in a language they understand 
üenjoy school more, feel more ʻat homeʼ, can develop bi-l iteracy 
üdisplay increased self-esteem 
üare supported by increased parentsʼ participation in their schoolwork 

and school activit ies
üuse their bi-/multi l ingual prof iciency for studies /employment later
üstay in school longer

It is also widely recognized that education which ignores studentsʼ MT, 
and disregards languages they have as a resource, is an important 
factor in the loss of a signif icant cultural capital in society.

Note: There are mil l ions of chi ldren around the world who receive education in a 
language that they hear for the f irst t ime when they go to school



What about 
LHRs in 
Greece?



The LHRs reality in our country

• The only minority language recognised is Turkish in Thrace

• Bilingual education in Thrace is built around two separate 
curricula (one in Greek and one in Turkish)

• Children of immigrant families are not offered any special support 
or opportunity for MT litearcy

• Migrant and refugee students receive special education, and are 
thus excluded from mainstream edcuation

• Multi l ingual schools and classrooms are treated as monlingual 
spaces.



Yet, academia in Greece is trying...

The Centre of Excellence for Multiligualism and 
Language Policy (CEM) of the National and Kapodistrian 
University of Athens, which aspires to research and develop 
language and language education policies, and to act as a 
consultant to the state on issues of language edcuation and 
language education policy is now a reality.

CEM has institutionalised a Multilingualism Observatory 
for issues of linguistic social justice.

http://elp.enl.uoa.gr/
http://elp.enl.uoa.gr/
http://elp.enl.uoa.gr/fileadmin/elp.enl.uoa.gr/uploads/CEM_EN.pdf


Echos on Greek FLT/ELT

• The role of L1 in the FLT classroom maybe somewhat different than it 
used to be in the past (when FL teachers were told that the use of L1 
should be banned from the classroom, assuming that a FL should be 
learnt through that language, just as one learns their mother 
tongue*) 

• The constructive use of L1 has been discussed in the context-specif ic 
scholarship, supporting that: 
• the learner's L1 is an important determinant of FLL – a resource 

which learners use (sub)consciously to help them re-arrange the 
FL data in the input and to perform as best as they can 
• the cultural /discursive /textual features connected with the L1 use 

can be put to good effect when learning and teaching the FL
• FLL is a developmental process to which L1 can be a contributing 

factor.

* Of course the goals that students should learn a second or third language in the way the learnt their MT and achieve 
ʼnative speakerʼ competence are both inappropriate and unachievable. 



What about FLT/FLL and identity? 

As research on the relat ionship between foreign language teaching and learning 
is st i l l  in infancy, we might ask the fol lowing questions to start us thinking:
• What is  the relat ion between language, language learning and identity?
• Are we in processes of identity construction each t ime we communicate?
• Do we speakers demonstrate our (f ixed, stable) identity in an L2/L3 

through our L1? 
• Do language learners preserve their L1 norms (for example, their L1-

accented speech) not as a s ign of negative transfer but to mark their 
identity? 

• What kind of identity are we speaking about – social identity, sociocultural 
identity, cultural identity, ethnic identity, other?

• Can we see identity in terms of our subjectivity def ined simply as ʻour 
sense of ourselvesʼ and explain subjectivity in terms of power; i .e., 
learners as either agents of power or subjects to power? 

• Is there identity reconstruction (maybe a new identity and self ) through 
learning another language? 



What about linguistic social justice?
Linguistic Social Justice refers to relationships between the way 
language is used in society and its institutions, and to the challenge of 
providing equal opportunit ies in the society, regardless of oneʼs gender, 
ethnic identity, wealth, educational background, or other identif iers. 
Studies in LSJ attempt to: 
• show the s ignif icance of language in how social structures in a society are 

produced and maintained (viewing language as social practice rather than 
adopting narrow views of language that underestimate its power) 

• display how such cr it ical awareness of the role language helps us 
understand issues of social concern and create a platform to contr ibute to 
empowerment of people

• emphasize the pedagogical implications of adopting a cr it ical language 
awareness perspective for social justice in education.



What does social justice have to do 
with language education? 

It has to do with the fact that not al l languages and l inguistic practices 
are equal and associated with the same opportunit ies and privi leges in 
and beyond educational contexts. 

Linguistic injustices are never just about language. Economic 
factors but also factors such as race, social class, abil ity, are 
intrinsical ly l inked to language and shape local, national, and 
international language attitudes, ideologies, and policies. 

The question is then “how can we support students in becoming social ly 
conscious, crit ical, and engaged members of society and what kind of 
resources, ski l ls, and teacher support do we need to achieve this?”



What can language teachers do? 

Social justice is not something that can be brought about by an 
individual. It needs a community, and teachers working together (in 
associations l ike TESOL-Greece), raising relevant questions, such as the 
ones below:
• How can language education be a space where students and teachers 

learn together to see and challenge existing patterns of privi lege and 
injustice?

• What is needed to support teachers in promoting l inguistic and 
cultural equity and equip them to support each other in 
developing /implementing respective pedagogies?

• How can language education and research support, respect, and 
better understand each other with the goal of making language 
education more equal and accessible for al l  learners?



Link between 
LHRs & 
multilingualism



• Linguistic diversity is a major guarantee for cultural diversity. 
It contributes to sustainable development, the strengthening 
of dialogue, solidarity and peace.

• The recognition of multil ingualism in social spaces helps social 
cohesion, intercultural dialogue and prosperity, because it 
plays an important role in the integration process of all into 
societies.



Why is multilingualism important?

• Language, as a fundamental component of culture, is not just 
a means of communication but an essential factor for 
establishing the identity of individuals and groups.
• Through language, people build, understand and express their 

emotions, intentions, values, notions and practices. 
• Languages are also strategically important to meet the great 

challenges facing humanity. 
• However, over 50% of the world's 6,000 languages are 

endangered. An overwhelming percent (96%) is spoken by 4% 
of the world's population, and less than 25% are used in the 
internet. 



Multilingualism in Europe

• Europe has an essential role to play in sustaining its rich 
linguistic and cultural wealth by promoting linguistic diversity 
and intercultural dialogue

• Both the EU and the Council of Europe have been working toward 
developing and/or facil itating:
1) policies and actions to safeguard the languages spoken in 

Europe 
2) standard-setting instruments
3) multil ingualism in science, culture, public administration, 

commerce and technology
4) multil ingualism in education.



Examples of European actions

• Policies and actions: 
https://ec.europa.eu/education/policies /multil ingualism/about-
multil ingualism-policy_en 
• Standards-based instruments: CEFR, CEFR Companion Volume, 

the European Language Portfolio, the European Language Label
• Collaboration between EU and the ECML of the Council of 

Europe for a variety of tools and instruments, including:
• teacher and learner resources for the learning/teaching of 

languages
• teaching guides that enhance pluril ingual and pluricultural 

education
• the use of digital media in language education
• early language learning

https://ec.europa.eu/education/policies/multilingualism/about-multilingualism-policy_en
https://ec.europa.eu/education/policies/multilingualism/about-multilingualism-policy_en
https://rm.coe.int/1680459f97
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://www.ecml.at/


The multilingual turn in education



The multilingual turn in education

The so-coalled “multi l ingual turn in education” has init iated:

• Whole school policies and planning language across the curriculum

• Pluri l ingual /multi l ingual pedagogies

• Bil ingual education that aims at teaching children the school 
language but not at the cost of their L1

• Pluri l ingual education so that chi ldren learn how to take ful l 
advantage of their l inguistic and semiotic repertoire

• Development of pluri l ingual and pluricultural competence

• Translanguaging 

• Development of cross-l inguistic mediation competence.



Plurilingual and pluricultural competence

• We should distinguish between multilingualism (the 
coexistence of different languages at the social or individual 
level) and plurilingualism (the dynamic and developing 
linguistic repertoire of an individual user/learner) – CEFR CV 
(2018: 28) 
• Pluril ingual competence, which is not static but potentially 

developing, means that the learner is able use all his semiotic 
resources to communicate 
• Pluril ingual competence as defined in the CEFR involves the 

ability to call f lexibly upon our inter-related, uneven, semiotic 
repertoire to make meanings for ourselves and others.



Plurilingual ethos of communciation

Having developed pluri l ingual competence mean that we can:
ü switch from one language, dialect, or language variety to another
ü express oneself in one language, (dialect or language variety) and 

understand a person speaking another
ü call upon the knowledge of a number of languages (dialects or 

varieties) to make sense of a text
ü recognise words from a common international store in a new guise
ümediate between individuals with no common language (dialect or 

variety) even with only a sl ight knowledge oneself
ü bring the whole of oneʼs l inguistic equipment into play, experimenting 

with alternative forms of expression
ü exploit al l  our semiotic resources (mime, gesture, facial expression, 

images, sounds, etc.).



Rethinking language education

• How can we begin to rethink about foreign language education 
from the perspective of multi-/pluri l ingualism?

• What types of foreign language education pedagogies are 
appropriate for the development of pluri l ingual competence(s)?

• How can coherent pluri l ingual pedagogies be translated into 
pedagogical action?

• What types of tools are needed to measure and formally recognize 
pluri l ingual competences and multi l iteracies?



Have we been rethinking language 
education in Greece?

• Language teachers working together?

• Language professionals working in a collaborative fashion?

• Language teacher educators collaborating? 

• Language teacher training?

• Academic discourse about language teaching and learning?



Some efforts for innovative approaches 
to language education in Greece

• Innovatory foreign language education

• English programme for Early Language Learning

• The Integrated Foreign Language Curriculum 

• The multil ingual foreign language proficiency suite 

• Foreign languages in school

https://rcel2.enl.uoa.gr/flane/
http://rcel.enl.uoa.gr/peap/
https://rcel2.enl.uoa.gr/xenesglossesedu2/?p=87
https://rcel2.enl.uoa.gr/kpg/index.htm
https://rcel2.enl.uoa.gr/xenesglossesedu2/


More European support for 
multilingualism 

• The launching of the European Civil Society Platform for 
Multil ingualism (ECSPM)
• The construction of a European Education area (by 2025)

• The European Language Grid

• The European Language Resource Coordination (ELRC)

https://ecspm.org/
https://ecspm.org/
https://ec.europa.eu/education/education-in-the-eu/european-education-area_en
https://www.european-language-grid.eu/
https://lr-coordination.eu/


Appendix
Information on Robert Phi l l ipson and Tove Skuttnab-Kangas



Who are they?

Tove Skutnabb-Kangas i s  a  b i l ingua l  
speaker  f rom b i r th  in  F inn ish  and  Swed ish,  
who s tud ied  a t  the  Un ivers i ty  o f  He ls ink i ,  
F in land  and  taught  a t  the  Un ivers i ty  o f  
Rosk i lde ,  Denmark .  She  has  researched  and  
been po l i t i ca l l y  ac t ive  g loba l ly  on i ssues  
regard ing L ingu is t i c  Human R ights  (LHRs) ,  
mul t i l ingua l  educat ion,  the  subtrac t ive  
sp read  o f  Eng l i sh ,  and  the  re la t ionsh ip  
be tween l ingu is t i c  and  cu l tura l  d ivers i ty .  Her  
work  has  been t rans la ted  in  more  than 50  
languages  and  in  2003 she  was  the  rec ip ient  
o f  the  UNESCO Internat iona l  L inguapax –  an 
award  to  honour  ac t ions  car r ied  out  in  
d i f f e rent  f ie lds  in  favour  o f  the  p reservat ion 
o f  l ingu is t i c  d ivers i ty ,  rev i ta l i za t ion o f  
l ingu is t i c  communi t ies  and  the  p romot ion o f  
mul t i l ingua l i sm.  

Robert  Ph i l l ipson i s  an Emer i tus  Pro fessor  
a t  the  Copenhagen Bus iness  Schoo l ,  in  
Denmark ,  who now l ives  in  Sweden.  Br i t i sh  
by  or ig in ,  he  i s  one  o f  the  few Br i t s  who 
speak  severa l  languages .  He  s tud ied  a t  
Cambr idge  and  Leeds  in  the  UK but  rece ived  
h is  doc tora te  f rom the  Un ivers i ty  o f  
Amsterdam,  in  the  Nether lands .  He ʼ s  f amous  
for  h i s  L ingu i s t i c  imper ia l i sm (OUP,  1992)  
and  for  h i s  Eng l i sh-on ly  Europe?  Cha l l eng ing 
l anguage  po l i cy  (Rout ledge,  2003) ,  wh ich 
was  updated  and  t rans la ted  in to  French in  
2019.  
He  coed i ted  the  encyc lopaed ia  for  Language 
R ights  four  vo lume ser ies  w i th  h is  w i fe ,  Tove  
Skutnabb-Kangas  (2017)  and  he  was  
awarded  the  UNESCO L inguapax p r i ze  in  
2010.  



Their most recent work

The Handbook of Linguistic Human Rights,  Wiley-Blackwell,  expected in 2021

A mult idisc ipl inary col lect ion of more than 50 chapters looking into LHRsʼ issues 
from the perspective of pol it ical theory, international law, economics, education, 
social psychology, social theory, l inguist ics and language pol icy. 

It sheds l ight on the UN Permanent Forum on Indigenous Issues and its LHRs 
activity. It also elucidates UNESCOʼs involvement in promoting LHRs and 
discusses the impact of ʻglobal ʼ  Engl ish and of its l i t igation. 

It presents case studies of vio lat ion of LHRs in many parts of the world, but also 
“success stories”. Its thematic concerns also include the role of interpreters and 
translators, language prof ic iency assessment, documentation of language 
diversity, the promotion of Sign languages, and the chal lenges of promoting 
LHRs in dialogue and peace promotion. 



In Robertʼs words…

“T h e r e  wa s  a  t ime  wh e n  En g l i s h  L a n g u a g e  T e a ch i n g  ( ELT ) ,  i n  i t s  An g l o - Ame r i c a n  v a r i a n t ,  wa s  s e e n  a s  p r a c t i c a l  
p e dag og y ,  a n d  d i v o r ce d  f r om  an y  p o l i t i c a l  o r  i d e o l o g i c a l  c on t am in a t i o n .  Th e n  a l o n g  c ame  Be s s i e  De n d r i n o s  w i t h  
i d e a s  on  t h e  h e g e mon y  o f  En g l i s h ,  wh i l e  I  s t a r t e d  t o  l o o k  a t  t h e  o r i g i n s  o f  E LT  an d  d e ve l o pe d  an  an a l y s i s  o f  t h e  
l i n g u i s t i c  impe r i a l i sm  t h a t  p e r me a t e d  t h e  En g l i s h  l a n g u ag e  e xpo r t  b u s i n e s s .  T o v e  an d  I  s t a r t e d  wo r k i n g  t o g e th e r  
i n  t h e  e a r l y  1 9 8 0 s ,  a n d  ou t r a g e d  t h e  B r i t i s h  a pp l i e d  l i n g u i s t i c s  c ommu n i t y ,  a t  l e a s t  i t s  e s t a b l i s h me n t  
r e p r e s e n t a t i v e s ,  b y  w r i t i n g  i n  i t s  n e ws l e t t e r  a bo u t  r a c i sm  a n d  s e x i sm  i n  h o w  t h e  B r i t i s h  A s s o c i a t i o n  o f  App l i e d  
L i n g u i s t i c s  f u n c t i o n e d .  Wh e n  we  l a t e r  me t  o n e  o f  t h e  A s s o c i a t i o n ʼ s  a u g u s t  a ca d e m i c s ,  h e  co mme n te d  t h a t  T o v e  
mu s t  h a ve  b e e n  t h e  p e r s on  wh o  h ad  made  me  g o  w r on g ,  l e t t i n g  d own  t h e  s i d e  -  I  wa s  a  g o o d  ch a p  e a r l i e r ,  wh e n  I  
wo r k e d  f o r  t h e  B r i t i s h  Cou n c i l  i n  A l g e r i a ,  Yu g o s l a v i a ,  a n d  Lon don .  We l l  I  am  h appy  t h a t  I  b e came  a  c r i t i c a l  
s ch o l a r .  I  h a v e  a ime d  a t  r a i s i n g  awa r e n e s s  o f  h ow  En g l i s h  i s  b e i n g  m i s u s e d  i n  e du ca t i o n  i n  man y  p a r t s  o f  t h e  
wo r l d ,  a n d  h ow  r e s pe c t i n g  t h e  l i n g u i s t i c  h u man  r i g h t s  o f  s p e a k e r s  o f  a l l  l a n g u ag e s  c an  an d  d oe s  l e a d  t o  b o t h  
mo r e  s o c i a l  j u s t i c e  a n d  mo r e  s u c ce s s  i n  e du ca t i o n .  My  mo r e  r e ce n t  wo r k  h a s  c on ce n t r a t e d  mo r e  on  t h e  l a n g u ag e  
p o l i c i e s  o f  t h e  Eu r ope an  Un i o n ,  a n d  h ow  t h e s e  a r e  wo r k i n g  t h r ou g h  i n  t h e  e du ca t i o n  s y s t e ms  an d  u n i v e r s i t i e s  o f  
me mbe r  s t a t e s .  T h i s  i s  a n  impo r t a n t  ch a l l e n g e  t h a t  Be s s i e ʼ s  wo r k  f o r  t h e  Eu r ope an  C i v i l  S o c i e t y  P l a t f o rm  f o r  
Mu l t i l i n g u a l i sm ,  t h a t  s h e  h e a d s ,  i s  c on t i n u i n g .  Wo r k i n g  t o g e th e r  w i t h  T o v e  on  man y  o f  t h e s e  l a n g u ag e  p o l i c y  
ch a l l e n g e s  s t i l l  k e e p s  u s  bu s y .  L i n g u i s t i c  j u s t i c e  i s  a  h u g e  i s s u e  wo r l dw i d e .  S o  i t  i s  a  j o y  t o  s e e  t h a t  t h e  t h e me  o f  
y o u r  c o n f e r e n ce  i s  ʻ H u ma n  R i g h t s  i n  Ed u ca t i o n ,  L i t e r a t u r e ,  a n d  A r t ʼ ,  a n d  wh o  b e t t e r  t o  s e t  t h e  t o n e  f o r  y o u r  
d e l i b e r a t i o n s  t h an  ou r  i n s p i r i n g ,  e n e r g e t i c  Be s s i e  De n d r i n o s . ”



In Toveʼs words…
“Suppo r t i ng  L ingu i s t i c  Human R igh t s  ( LHRs ) takes  a  l i f e - t ime .  You  may  encounte r  some p re jud i c es .  Once  I  
t a l ked  to  a  bunch  o f  young  f ema le  s tudents  a t  the  beg inn ing  o f  a  con fe rence  –  they  d id  no t  know who  
they  were  ta l k ing  to .  When  they  heard  my  name,  one  o f  them burs t  ou t  w i th  “But  we  thought  you  were  
dead  l ong  ago ! ”  Then ,  becom ing  embar ras sed ,  they  sa id :  “ i t ʼ s  because  your  name has  been  a round  f o r  
such  a  l ong  t ime” .
Ano the r  i ns tance :  I  was  p r in t i ng  ou t  the  keyno te  tex t  tha t  I  was  go ing  to  g i ve  i n  Aus t ra l i a .  I t  was  l ong .  A  
young  man,  wa i t i ng  f o r  h i s  tu rn  saw  my name on  the  paper .  He  gave  me  a  l ong  l e c tu re  about  how much  
insp i r ed  he  had  been  by  th i s  Tove  Sku tnabb -Kangas .  In  the  end  I  to ld  h im  i t  was  me.  F i r s t  he  d id  no t  
be l i eve  me.  The  he  sa id :  “ I  a lways  thought  i t  was  a  ma le  –  NO woman can  wr i t e  any th ing  as  s t rong  as  
tha t .  And  i f  you  a re  a  f ema le ,  a t  l eas t  you  mus t  be  BLACK  and  B IG  and  STRONG –  no t  a  l i t t l e  b l ond  l ady . ”
So ,  you  a re  l i s t en ing  to  a  dead  b ig  b l ack  ma le…
The  abso lu te  oppos i t e  o f  L ingu i s t i c  Human R igh ts  ( LHRs )  i s  l i ngu i s t i c  genoc ide .  Much  Ind igenous  and  
m ino r i t y  educa t i on  today  a l l  o ve r  the  wo r ld  f i t s  a t  l eas t  two  o f  the  f i ve  de f i n i t i ons  o f  genoc ide  i n  the  
Un i ted  Na t i ons  1948  Convent i on  on  the  P revent i on  and  Pun i shment  o f  the  C r ime  o f  Genoc ide :  (A r t i c l e s  2  
(b )  “Caus ing  se r i ous  bod i l y  o r  menta l  ha rm to  members  o f  the  g roup” ;  and  2 (e )  “ Fo r c ib l y  t r ans f e r r i ng  
ch i l d ren  o f  the  g roup  to  ano the r  g roup” . ) .  I  have  been  document ing  th i s  i n  wr i t i ng s  f o r  ove r  f i ve  decades  
( see  my  l a tes t ,  2020) .  Bu t  no t  much  has  changed  ,  even  i f  many  peop le  and  o rgan i sa t i ons  now have  to  
adm i t  tha t  educa t i on  where  m ino r i t y  mo the r  tongues  a re  i gno red  IS  genoc ida l .
Can  you  in  any  way  be  par t  o f  th i s ,  i n  t each ing  Eng l i sh  o r  o the r  f o re ign  l anguages?  You  don ʼ t  t each  them 
a t  the  co s t  o f  peop le ʼ s  mo the r  tongues  (as  i n  genoc ida l  educa t i on) ,  bu t  i n  add i t i on  to  them.  But  peop le  
who  want  to  champ ion  the  cause  o f   L ingu i s t i c  Human R igh ts  (as  Bess i e  does ) ,  and  no te  tha t  l i ngu i s t i c  
and  cu l tu ra l  genoc ide  con t inue ,  e spec ia l l y  i n  educa t i on ,  mus t  be  p repared  to  d i s cuss  th i s  w i th  the  
pe rpe t ra to r s .  Many  peop le  be l i eve  tha t  genoc ide  “on ly ”  means  phys i c a l  k i l l i ng  o f  peop le  (De f in i t i on  2 (a)  
“K i l l i ng  members  o f  the  g roup” ;  they  do  no t  know tha t  th i s  i s  on l y  one  o f  the  f i ve  de f i n i t i ons  o f  genoc ide  
i n  the  UN Convent i on  ( see  de ta i l s ,  i nc lud ing  a l l  f i ve  de f i n i t i ons  i n  my  2020) .

Co n t i n u e d  –  n e x t  s l i d e



And Tove concludes:
In trying to make people aware of the need for LHRs and thus also of genocide one often encounters denial, anger, and in the best case, guilt 
and shame from perpetrators of linguistic and cultural genocide. Many deny not only the validity of the concept, but also their own agency. 
One way of counteracting the inevitable first negative feelings of perpetrators might be to support them in analysing their own role. Many claim 
to have a positive motivation; they are “helping” Indigenous and minoritized people to learn a dominant or “international” language, and 
unfortunately that means no place for their mother tongues. Still they may be participating in linguistic and cultural genocide, because they do 
not question the ways their institutions function.
The assimilatory, genocidal principles in much of minority education permeate todayʼs societies not only at the individual level but also at the 
structural, institutional level, covertly or overtly. That means that the linguicist, discriminatory and often racist control has become so thoroughly 
institutionalised that the individual, for instance a teacher or a school administrator, generally does not have to exercise any conscious choice to 
operate in a racist/assimilationist/linguicist manner. Individuals merely have to conform to the operating norms of the system, and the 
institution [ e.g the school or the university] will do the discrimination for them. Thus linguistic genocide can continue. Legally, we are about to 
move from ʻevil motive discriminationʼ (actions intended to have a harmful effect on minority group members) to ʻeffects discriminationʼ (actions 
have a harmful effect whatever their motivation.
Instead of making some people angry (or pessimistic), listening to and reading Bessy can and often does make people optimistic and full of 
energy for starting to make necessary changes, also in counteracting linguistic genocide. I hope that all of you are or become ardent protectors 
of Linguistic Human Rights.”
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