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Plurilingualism
An individual’s 
inter-related
“network" of 

languages and 
cultural practices

(COE, 2001)

dynamic
overlapping 

variation
use

(Bigot, Bretegnier & Vasseur, 2013; Coste, 2005; Coste, Moore & Zarate, 1997; Dagenais & 
Moore, 2008; Garcia, Bartlett & Kleifgen, 2007; Moore, 2006; Zarate, Lévy & Kramsch, 2008)



Studying Multilingualism in Schools:  Spaces and 
Speakers

(Blommaert, Collins and Slembrouk, 2005)



Linguistic orientations
 towards teaching and learning

 in multilingual classrooms 

 BUT, is linguistic inclusion sufficient 
for schools today?

Assimilative               Supportive          Inclusive  



“Inclusion 
 is not about bringing people 
 into what already exists;
 it is making a new space, 
     a better space for EVERYONE.  
                                                 
(George Dei, 2015 )



8 (Prasad, 2021)

Change 
in 

practice
AND

mindset

Awareness 
matters

Growth is 
required

FOR ALL





Plurilanguaging for all?             

Even if a person identifies as a (monolingual) dominant language speaker, 
they can develop the practice of be(com)ing a ‘multilingual listener’  --

 or a plurilingual actor who is prepared to lean into multilingual encounters 
with empathy, as well as linguistic and cultural curiosity and sensitivity. 

“In diverse school contexts where teachers are increasingly called upon to support multilingual learners from 
multiple different cultural and linguistic backgrounds in mainstream classrooms, we used the concept of 
becoming “multilingual listeners” as a way of making multilingualism accessible.  The multilingual listener 
takes an active stance as an English dominant speaker who recognizes their linguistic privilege and takes 
responsibility for mediating communication with multilingual speakers based on an understanding of 
bi/multilingualism as natural, flexible, fluid and creative, and their critical awareness of the relations of power 
that perpetuate systemic barriers for minoritized multilingual speakers in school and society.”

(Prasad & Bettney Heidt, 2023)
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Towards equipping ALL teachers and students
 for multilingual encounters in the classroom through  

plurilanguaging



Toronto, Canada
Pop: ~ 3 million

Madison,
USA

Pop: ~ 250, 000

Multilingualism is the Norm



Identity Texts (Cummins 2006, Cummins & Early, 2011)

“Students invest their identities in the creation of texts - 
written, spoken, signed, visual, musical, dramatic or 
multimodal combinations. The identity text then offers 
students a mirror in which their identities are reflected in a 
positive way. When bilingual students from marginalized 
social backgrounds write in both their native language (L1) 
and the language of the school (L2), the identity text 
validates their bilingualism as a personal and academic 
asset and challenges widespread social prejudices that 
devalue their linguistic talents.

Similarly, when students share identity texts with multiple 
audiences (peers, teachers, parents, grandparents, 
Internet-connected partner classes, media, etc.), they are 
likely to receive positive feedback and affirmation in 
interaction with these audiences. Although not always an 
essential component, technology plays an amplifying role in 
enhancing the process of producing and disseminating 
identity texts.“

13 (Cummins, Ntelioglou, Stille, Prasad, 2017)



”

“Theory(ies) provide explanatory 
frameworks for understanding 

practice, and practice leads to the 
development of theories, for the 

theory(ies) must be able to 
account for what has happened in 

the past, describe what is 
happening in the present, and 
predict what will happen in the 

future. When the theory(s) cannot 
meet any of these conditions, the 
theoretical frameworks must be 

interrogated, revised, and/or 
reconceptualized.

Prasad et Lory (2020) p. 810 



From 
Reflection

Towards 

REFRACTION

Reconceptualizing the mainstream classrooms 
as a spaces of multilingual encounter  and plurilingual possibility…



Collaborative Multilingual Projects 2.0
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How can we develop and expand 
childrens’ plurilingualism in schools 

as a resource for learning 
and for building social understanding and belonging

for ALL learners?



... a systematic but flexible methodology 
         aimed to improve educational practices 
through iterative analysis, design, development, and implementation,   
  based on collaboration among researchers and practitioners
                  in real-world settings, and 
leading to contextually-sensitive design principles
                                                 and theories.

Wang and Hannafin , 2005, p. 6

Social Design-Based Research
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6
schools

in 
Canada

and 
US

City / 
COUNTRY

Grade level Number of students/ 
participants by class

Language of instruction students’ home 
languages

L’école 
française 
privée

Toronto, 
CANADA

CM2 
(équivalent à 
la 5e année 
du système  
Canadien)

12/12 students * French + English : 5 h/ wek 7 languages

English 
school

Toronto,
CANADA

Grade 5 25/28 students * English+ FLS : 45 min/day 17 languages

École 
d’immersion 
française

Toronto,
CANADA

Grade 5/6 17/20 students * FSL : 50% (morning)                  
* English: 50% (afternoon)

11 languages

L’école de 
langue 
française

Toronto,
CANADA

Grade 4/5 26/29 students *French + English: 45 min/day 14 languages

MidWest 
school

Madison, US whole school variable *English + Multilingual REACH: 
30 minutes/week

17 languages (whole 
school)

Escuela 
bilinguë

Madison, US K-2 ( 9 
classes)

variable *Spanish : 90%
*English: 10%

variable



Cultivating Linguistic and Cultural 
Collaboration in the Classroom



Linguistic and Cultural Collaboration

Lingusitic and Cultural Collaboration takes place when educators, 
students, and the various actors in the community engage critically and 
creatively in the collective transformation of a deficit view of linguistic
and cultural plurality and the deconfiguration of coercive power relations
and exclusionary policies. In the classroom, LCC is shaped by
purposeful instructional choices that foster space for deconstructing
social representations of minoritized languages and cultural groups in
order to co-construct all students and educators as agentive plurilingual
social actors (Coste & Simon, 2009; Lahire, 2005).

(Prasad & Lory, 2020,  p. 6)





Reinforcing 
Content Learning





Multilingual 
Mentor Texts



Building metalinguistic and multilingual awareness



Normalizing explicit discussions about
 languages and language users 





Building 
connections 

across 
content areas



Leveraging Family and Community 
Language Expertise



Thank you!

Learning
through

plurilingual 
risk-taking



Collaboration in the classroom: 
Writing thank-you notes to families through plurilinguaging

… meanwhile I watched an interaction between two 
girls with blonde hair (SL & SN) who are both English 
dominant speakers.    SL  finished her thank-you card 
and gave it to the teacher.  Then, as instructed, she 
offered to help her friend (SN) with writing her card.  
SL suggested that SN should write thank-you in Spanish 
because she was making a card for a Spanish-speaking 
student’s family who had helped with translation into 
Spanish:

SN: I don’t know what to write.
SL: You could write ‘thank-you’ in Spanish.  ‘Gracias!’
SN: I don’t know how to write in Spanish.
SL: I’ll go to the board. I can tell you the letters.  
SN: Ok!
SL: G-R-A…

Sl goes to the white board,  reads letter names in 
English as she points to each letter and SN  transcribes 
the Spanish message “Gracias” and   then continues 
her note in English.



Celebrating Collaborative, Creative 

and Critical Multilingual Production

in Community





From Language Awareness to 
Language Activism



Multilingual 
Activism 

beyond the 
classroom



Producing Multilingual Books for ALL: 

When schools and libraries join forces



“…I read the Spanish part for the trilingual English, Romanian, Spanish book and the look on the face of the one child in the 
entire school who speaks Romanian while her mom read aloud to her class just melted my heart. I feel that this experience 

helps our students’ value what it is that makes them special.”

“We have a more peaceful society if we are more exposed to each other because when you don't know each other, you 
tend to fear the other or make negative assumptions. So when we are all learning about each other, things become more 

natural, and I think in the future become more peaceful.”

“…What was really great about this [collaborative multilingual book-making ] is because even though they may 
speak a different language at home or they’ve been exposed to different things, you know, they still had to come 
together, work as a group, create this wonderful book that they created and in the end it’s not..it’s just a different 
language, a different way.  So I don’t know; it’s neat.  I think a lot of the students were really surprised about how 

many languages there really were; there was like fifteen languages or something in my class. I mean I was 
shocked.  I knew there was a lot of languages but I wasn’t really aware...”

Collaborative Multilingual Project Reflections



“…there are stories inside all of us…”

“…I’m glad I got to work with Soumaiya because she added Arabic to our group and our book is so 
amazing.”

“…making a book in a different language is special to me because I can read all the languages [in our book]  
and that makes me proud.”

“…when I was writing our book, I learned that two minds full of imagination can do something big and 
creative. I also learned about other languages.”

“I never liked reading and writing before  [our collaborative multilingual project] but now I think I like it.”

Collaborative Multilingual Project Reflections



Towards Critical Multilingual Language Awareness
and Plurilingual Allyship

What is PLURILINGUAL ALLYSHIP?

an active, sustained and arduous practice of unlearning and re-evaluating, in which a 

person in a position of privilege and power seeks to operate in solidarity with a 

minoritized group

Five types of actions to demonstrate plurilingual allyship:

• disrupt monolingualism as the norm;
• recognize linguistic privilege;
• engage in plurilingual risk-taking;
• enter into linguistic and cultural collaboration 

(with people and communities beyond our communicative comfort); and
• become a language activist.

         (Prasad, 2023)
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