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A traditional view of

Multilingualism
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Plurilingualism

An individual’s
iInter-related
“network” of

languages and

cultural practices
(COE, 2001)

dynamic
overlapping
variation
use

(Bigot, Bretegnier & Vasseur, 2013; Coste, 2005; Coste, Moore & Zarate, 1997; Dagenais &
Moore, 2008; Garcia, Bartlett & Kleifgen, 2007; Moore, 2006; Zarate, Lévy & Kramsch, 2008)



Studying Multilingualism in Schools: Spaces and
Speakers
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(Blommaert, Collins and Slembrouk, 2005)



Linguistic orientations
towards teaching and learning
in multilingual classrooms

Assimilative Supportive Inclusive

BUT, is linguistic inclusion sufficient
for schools today?
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“Inclusion

is not about bringing people
into what already exists;
it is making a new space,

a better space for EVERYONE.

(George Del, 2015)



Framework Assimilative Supportive Inclusive Expansive
of Linguistic Privilezes PR Privileges Promotes
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to Teaching . I of instruction development of
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in by AR R bilingual students critical
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Schools minoritized minoritized INGANSTE TR
languages languages beyond repertoires awareness and
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View of: domains repertoires
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(Prasad, 2021)

Change
in
practice

AND
mindset

Awareness
matters

Growth is
required

FORALL
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Five Domains of Critical Multilingual Language Awareness

POWER:
recognition of the histories of minoritized speakers and their struggles;
critical awareness of the social construction of language norms and standardization;
critical reflection about power relations associated with
languages, language learners and language users

COGNITIVE: AFFECTIVE:
Metalinguistic Socio-emotional feelings
and metacognitive aspects associated with languages,
of language learning: how Language learning and
languages work and how language users
we learn them

PERFORMANCE: SOCIAL:
Language linguistic and cultural
and literacy skills, identity/ies; and
flexibility, intercultural aspects of

language learning and
building relationships with
diverse language users

translanguaging

Adapted by Prasad (2018)
from James & Garrett’s LA Domains (1992)




Plurilanguaging for all?

Even if a person 1dentifies as a (monolingual) dominant language speaker,
they can develop the practice of be(com)ing a ‘multilingual listener’ --
or a plurilingual actor who is prepared to lean into multilingual encounters
with empathy, as well as linguistic and cultural curiosity and sensitivity.

“In diverse school contexts where teachers are increasingly called upon to support multilingual learners from
multiple different cultural and linguistic backgrounds in mainstream classrooms, we used the concept of
becoming “multilingual listeners” as a way of making multilingualism accessible. The multilingual listener
takes an active stance as an English dominant speaker who recognizes their linguistic privilege and takes
responsibility for mediating communication with multilingual speakers based on an understanding of
bi/multilingualism as natural, flexible, fluid and creative, and their critical awareness of the relations of power

that perpetuate systemic barriers for minoritized multilingual speakers in school and society.”
(Prasad & Bettney Heidt, 2023)



Towards equipping ALL teachers and students
for multilingual encounters in the classroom through
plurilanguaging
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Multilingualism is the Norm
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ldentity Texts (cummins 2006, cummins & Early, 2011

“Students invest their identities in the creation of texts -
written, spoken, signed, visual, musical, dramatic or
multimodal combinations. The identity text then offers
students a mirror in which their identities are reflected in a
positive way. When bilingual students from marginalized
social backgrounds write in both their native language (L1)
and the language of the school (L2), the identity text
validates their bilingualism as a personal and academic
asset and challenges widespread social prejudices that
devalue their linguistic talents.

Similarly, when students share identity texts with multiple
audiences (peers, teachers, parents, grandparents,
Internet-connected partner classes, media, etc.), they are
likely to receive positive feedback and affirmation in
interaction with these audiences. Although not always an
essential component, technology plays an amplifying role in
enhancing the process of producing and disseminating
identity texts.”

13 (Cummins, Ntelioglou, Stille, Prasad, 2017)
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Why Theory & Practice Matter

for Teachers
‘ Theory(ies) provide explanatory
frameworks for understanding

Theory Practice practice, and practice leads to the

offers drives

explanatory frameworks 4 eory-building development of theories, for the

for because theory(ies) must be able to

nderstanding i 1 I
S, CTUNY R ey account for what has happened in

kj the past, describe what is
happening in the present, and
Theory/les predict what will happen in the
. future. When the theory(s) cannot
the past (what has happened), meet any of these conditions, the
the present (what is happening), theoretical frameworks must be

and

the future (what will happen). Interrogated, revised, and/or

X\\__// reconceptualized. , ,
Theory

guides

equitable practice Prasad et Lory (2020) p. 810
and drives

educational transformation. YO R K L




From
Reflection

e —

Towards

REFRACTION

Reconceptualizing the mainstream classrooms
as a spaces of multilingual encounter and plurilingual possibility...



Collaborative Multilingual Projects 2.0

]'0“'\4‘

i\‘ t\b“lﬂ?‘.’ »

(;a sent comme [e [I\omc?c.
C’est mou comme fe \i}.

Ca geate fromageus.
f}mn‘lf le mangs,

Jentends <<dhomp, chomp>>
Omdldte au fromage *

l

1 love

cheese,

It smells like cheese,

It feels soft Lke nice,

It tastes cheesy.
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I hear “chomp, chomp™
Cheese omlette
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One day when Julie and Emilie were going out to recess, they found
amessage. They thought it was a simple piece of paper, but when
they read it they couldn't understand it. It was in code but they were
determined to translate it.

Un joon dlow qe }.I‘.f, d Emilic allaient & fa nscrs lfes
beuszrenl un message. Clles pemaien que ¢ dail un mnr[e
morceau de [mldm, st laliartdleves Iwuualcnl [ e
compendc can i dait cods. Fountant dles daient déevminges & le
lhaduine.

Jeden den ked Julie a Emilie isli von na vybrani nasli zpravu. Oni si
myslii ze to je obycajni kus papiera, ale ked to oni precitali to oni

nemo hli to rozumiet, bolo to napisanc kod ale oni boli stanove ze to

budu Prc‘dadat.

Recette d’omelette au fromage (vassin)

1.
2-
3
-
s

Mettre une casscrole sur le feu pour la chauffer.

Ajouter du beurre ou de 'huile.

Casser 2 ou 3 ceufs dans un bol

Ajouter du sel, poivre et des épices aux ceufs.

Remuer les crufs jusqu’a ce que les blancs ot les jaunes d'aufs se

mélangent.

Verser les ceufs dans une casserole.

Couper des morceaux de fromage de votre choix.

S’assucer que les aeufs sont a 3/ dcuits puis verser le fromage sur la

mostic de P'omelette.

9- Et finalement plier la moitié de I'omelette sur la partie avec le
fromage.

10. Servir chaud
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How can we develop and expand
childrens’ plurilingualism in schools
as a resource for learning
and for building social understanding and belonging
for ALL leanners?




Social Design-Based Research

... a systematic but flexible methodology o a» é

aimed to improve educational practices

through iterative analysis, design, development, and implementation,
based on collaboration among researchers and practitioners
in real-world settings, and
leading to contextually-sensitive design principles
and theories.

Wang and Hannafin, 2005, p. 6



6
schools
in
Canada

and
UsS

19

City /

Grade level

Number of students/

Language of instruction

students’ home

COUNTRY participants by class languages
L’école Toronto, CM2 12/12 students * French + English : 5 h/ wek 7 languages
rancaise CANADA (équivalent a
|£m'vée la 5e année
du systeme
Canadien)
English Toronto, Grade 5 25/28 students * English+ FLS : 45 min/day 17 languages
school CANADA
Ecole Toronto, Grade 5/6 17/20 students * FSL : 50% (morning) 11 languages
d’immersion |CANADA * English: 50% (afternoon)
francaise
L’école de Toronto, Grade 4/5 26/29 students *French + English: 45 min/day 14 languages
langue CANADA
rancaise
MidWest Madison, US |whole school |variable *English + Multilingual REACH: 17 languages (whole
school 30 minutes/week school)
Escuela Madison, US |K-2 (9 variable *Spanish : 90% variable
bilingué classes) *English: 10%

YORKL,




Cultivating Linguistic and Cultural

Collaboration in the Classroom




Linguistic and Cultural Collaboration

Lingusitic and Cultural Collaboration takes place when educators,
students, and the various actors in the community engage critically and
creatively in the collective transformation of a deficit view of linguistic
and cultural plurality and the deconfiguration of coercive power relations
and exclusionary policies. In the classroom, LCC is shaped by
purposeful instructional choices that foster space for deconstructing
social representations of minoritized languages and cultural groups Iin
order to co-construct all students and educators as agentive plurilingual
social actors (Coste & Simon, 2009; Lahire, 2005).

(Prasad & Lory, 2020, p. 6)
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Everyone Has
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Multilingual ~ Multilingual  Multilingual  Multilingual
Inquiry Using  Inquiry Using Inquiry Using Inquiry Using Multilingual **Choose Your

Mentor Text 2 -
€ Un:t Brown Bear, Charlotte’s The Color The Little Inquiry Using Own Language
Brown Bear Web Monster Prince Harry Potter Adventure
Google Docs,
Musical Musical c Cotc'jlng, Google
Other Engagement, Engagement, reao‘u:g bt Classroom,
opportuni-  Multilingual  Multilingual SR Coding, Coding, Google Slides,
ties for this Read Alouds, Read Alouds, Feeling Google Suite Google Suite  Google Docs,
school year Building Building i ugssin HyperDocs,
Literacy Skills  Literacy Skills P The Color & Slidecast
Monster

**not a mentor text. Instead, 5'" graders have their choice of curated language exploration activities using HyperDocs.




All About Tulps
Todo sobre los tulipanes
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Written by:
Ms. Morrison's First Grade Class 2016-2017
Escrito por:

La clase del primer grado de Ms. Morrison, 2016-2017
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The stem acts lke a straw. It brings water to

the rest of the tulip.
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Earth Materials Rock! &+

~iMateriales de la Tierra son Supery

—

5 Tht h3i2 Qo
By Ms. Nielsen's Third Grade Clo

Por la clase de Ms. Nielsen del
godo »

2017- |8
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Introduction Introduccién

is for Geologists

es para los gedlogos

ists are scientists that study the solid and liquid ports that moke
up the Earth. Rocks ore port of the Earth's crust, the outer layer of the
Eorth. In class, we did some of the some things geologist do; ke observing
rocks and their properties, testing rocks for calcite and testing them for
hardness. We want to share our learning, plus more information about
Earth materials, with you!

Los gedlogos son cientificos que estudian las partes solidos y liquidos que
componen la fiera. Los rocos son parte de lo corlezo lemesire, ko copa
extema de la fierra, En clase, hicimos alguncs de las mismas cosas que
hacen los gedlogos; como observar rocas y sus propriedades, examinor
roces para calcita y examinar para deferminor su durezo. Queremos
compoarti nuestro aprendizaje, més aparte informacion acerca de los
matericies de la fiema, jcon usted!

¥ 'Y

is for eXtrude

7 y
@,—\ |
Extrude means pushed or forced out. When magma, melted

rock from inside Earth, slips through a fault of crack in a rock
and it pours over the Earth's surface, it exirudes.

Extrude

Extruir

fu 1%




Multilingual

Animal, animal (dénde vives?

IVI e n t O r I eXt S Animal, animal, where do you live?
&%}, FEof, Y& ojf AFY?

Animal, animal, ou habites-tu ?

Escrito por los estudiantes de kinder de la maestra Natalie

How many Brown Bear, Brown Bear book
puzzles can you complete?
Color each book cover after you have completed its puzzle.

DS Sy tiy /0¥ ke S tedy Bill Martin Jr / Eric Carle

sl i liary

Bill Martin Jr - Eric Carle

Brown Bear,
Brown Bear,
What Do You See?

Brauner Bar,
wen siehst
denn du?

@ CERSTENBERC

-

artico desierto

Yo vivo en

Animal, animal (dénde vives?
Animal, animal, where do you live?
F&ol, TEok Y ol ARY?

53
Animale, animal, ou habites—tu ?

Escrito por los estudiantes de kinder de la maestra Laylin
<

Animal, animal ¢donde vives?
Animal, animal, where do you live?
FE2o}, 2o}, U oy AHY?
Animal, animal, ol habites-tu ?
%r los estudiantes de kinder de la maestra Laura

arctic

| live in the




Building metalinguistic and multilingual awareness

maayah t'aan

espainol coreano maya yucateco espanol
Spanish Korean Yucatec Maya Spanish
A 210 gt=0o]

97} ofof eiof 2T 2lof

buho

20| (bueong-i) xooch'yéok’ol buho

camello tE} (nagta)

camello camello

arana Z40| (geomi)

tiburon

batso’ arana

410{ (sang-eo)

tiburén tiburén

lagarto L0t (domabaem)

aayin lagarto

pingtino 2 (peng-gwin) pingiino pingiino

loro W2 A (aengmusae) x t'uut’ loro

mono 21£&0| (wonsung-i) ba'ats mono

oso pardo

ZHA 2 (galsaeggom)

oso pardo 0so pardo

Lagarto, lagarto, ¢/dénde vives? { AVi9 A orca g.T'_E“ (beomgolae)
Yo vivo en el desierto. Yo como insectos. .

Lizard, lizard, where do you live? ballena
I live in the desert. I eat insects. % l

orca orca

12l (golae) ballena ballena

ardilla CHEHF| (dalamjwi) ku'uk ardilla

Lézard, lézard, ou habites—tu ?

- ‘ gorila et (golilla)
J'habite dans le désert. Je mange des insectes. 2 e

delfin

gorila gorila

= 12f (dolgolae) delfin delfin

pulpo

20| (mun-eo)

pulpo pulpo

oso polar 233
(bug-geug gom)

0so polar oso polar




Normalizing explicit discussions about
languages and language users

Rl s Doy, Leestws  Otudent 1:1s this Arabic or Hebrew?

| am confused.

Student 2: | know this one is Arabic
because this is how you spell
my Dad's name.

Student 1: ok so this is Hebrew.

“ % @

wnsignt |+ ) LT D o N
pRm_f;Lmo ruE i . °"‘°°°‘°P“”‘°‘f‘° Student 3: | chose [to use] Japanese
E . | =k o | B because it looks cool and
i“ - EL N 4’,# my karate teacher uses
|t R ‘ Japanese.



Making Space for Students' Linguistic Identities and
Use of their Whole Communicative Repertoires

Make Your © Vg
Rosie's Walk BOOK




Building
connections
across
content areas

.'
.

You can try and turn off the SU" Give thanks every day for this life, FikUETI@IfGial Music Vi © 2
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s Leveraging Family and Community
WU@J‘WW@%@(@ Language Expertise |

7 Friendship and the Unbeatable Similes ‘Q Friendship is as encouraging as a football coach. ‘o

ffj Laamistad y los similes invencibles F o e g e \ \
1 ol ‘ ; O J {_).,\'_ ;;I,,-:_,,/._.l.} Ne' a8 % O ') DA
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Finding a frlend is like trying to flnd a needle ina haystack because good ones are

perd 0fid. » 2) |1 8J ol _,ocuMuw)_D s o
. :/a \_LS-' ,W»VJ\L./»&DJ\ DR ?‘ \-’“” < Q’oy

4 4 }.
Fnendshlp is as fun as a water slide.
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A friend is as kind as a?émily member.

J%b‘ 3\ LB\C 7/‘\’\})* }/DK_SUQ_D)\

A friend is Ilké/acos because tacos are fun.

7 QX\ \\ % .3\\?‘}") P 4,_,)\_/\'“-—’.)9/\4” J\"*"’\___fLJ)D




| S5

<

Learning
through
plurilingual
risk-taking



Collaboration in the classroom:
Writing thank-you notes to families through plurilinguaging

... meanwhile I watched an interaction between two
girls with blonde hair (SL & SN) who are both English
dominant speakers. SL finished her thank-you card
and gave it to the teacher. Then, as instructed, she
offered to help her friend (SN) with writing her card.

SL suggested that SN should write thank-you in Spanish
because she was making a card for a Spanish-speaking
student’s family who had helped with translation into
Spanish:

SN: I don’t know what to write.

SL: You could write ‘thank-you’ in Spanish. ‘Gracias!’
SN: I don’t know how to write in Spanish.

SL: T'll go to the board. I can tell you the letters.

SN: Ok!

SL: G-R-A...

Sl goes to the white board, reads letter names in
English as she points to each letter and SN transcribes

the Spanish message “Gracias” and then continues

her note in English. YORK u




Celebrating Collaborative, Creative

and Critical Multilingual Production

in Community




Climate Survey: | feel | belong at this school.

Overall

African
American
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From Language Awareness to
Language Activism



Multilingual

Activism WISCONSIN
2020 HISTORICAL
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>
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Producing Multilingual Books for ALL:

When schools and libraries join forces

Library Catalog v \Any format v | G

Advanced Search — s -

Mobile Help Databases Don't Miss Lists

Animals of the rain forest = [Satv howknong prei] = Los animales del bosque tropical : a
book in English, Khmer and Spanish /

El Normal View MARC View Expanded MARC View [ Card View (ISBD)

ype: ﬁ Book
Publication: Madison, Wis.

opyright: ©2017
Description: 1 volume (unpaged) : color illustrations ; 22 x 28 cm .

Dther. Title;. Saty.nowknong.prei...Animales.del bosque. tropical...

Related. Subjects;. Rain forest animals -- Juvenile literature_|. Rain forest animals.|. Khmer language. materials.|.Spanish. language. materials. | Polyglot materials. |
Khmer language._materials. -- Juvenile literature.|. Spanish language materials -- Juvenile literature_|. Picture_books

summary.. .earm.about different.animals.that live.in.the.Rain.Eorest,




Collaborative Multilingual Project Reflections

“...I read the Spanish part for the trilingual English, Romanian, Spanish book and the look on the face of the one child in the
entire school who speaks Romanian while her mom read aloud to her class just melted my heart. | feel that this experience

|”

helps our students’ value what it is that makes them specia

“We have a more peaceful society if we are more exposed to each other because when you don't know each other, you
tend to fear the other or make negative assumptions. So when we are all learning about each other, things become more

|”

natural, and | think in the future become more peacefu

“...What was really great about this [collaborative multilingual book-making ] is because even though they may
speak a different language at home or they’ve been exposed to different things, you know, they still had to come
together, work as a group, create this wonderful book that they created and in the end it’s not..it’s just a different
language, a different way. So | don’t know; it’s neat. | think a lot of the students were really surprised about how

many languages there really were; there was like fifteen languages or something in my class. | mean | was
shocked. | knew there was a lot of languages but | wasn’t really aware...”




Collaborative Multilingual Project Reflections

“...there are stories inside all of us...”

“...I'm glad | got to work with Soumaiya because she added Arabic to our group and our book is so
amazing.”

“...making a book in a different language is special to me because | can read all the languages [in our book]
and that makes me proud.”

“...when | was writing our book, | learned that two minds full of imagination can do something big and
creative. | also learned about other languages.”

“I never liked reading and writing before [our collaborative multilingual project] but now | think | like it.”




Towards Critical Multilingual Language Awareness
and Plurilingual Allyship

What is PLURILINGUAL ALLYSHIP?

an active, sustained and arduous practice of unlearning and re-evaluating, in which a
person in a position of privilege and power seeks to operate in solidarity with a

minoritized group

Five types of actions to demonstrate plurilingual allyship:

* disrupt monolingualism as the norm;
* recognize linguistic privilege;
 engage in plurilingual risk-taking;
* enter into linguistic and cultural collaboration
(with people and communities beyond our communicative comfort); and
* become a language activist.
(Prasad, 2023)



By adopting a linguistically expansive orientation to teaching and

learning, teachers make explicit how all students’ can draw on and expand their
dynamic communicative repertoires as resources for deepening learning and
building social ties.

As students from different linguistic, cultural and social backgrounds work
collaboratively on creative and critical multilingual content-based projects, they
engage in linguistic risk-taking that develops their mediational competence
both as speakers and listeners in dynamic multilingual interactions.

By design then, students become invested in supporting one another to
accomplish multilingual and multimodal work that they could not do alone. As they
develop critical multilingual awareness in community, they can be(come)
plurilingual allies and activists beyond the classroom.



School Investigator

Past Graduate Fellow Research Team Members

Gail Prasad, PhD
FACULTY OF EDUCATION

glprasad@edu.yorku.ca
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https://www.iamplurilingual.com/
https://sites.google.com/madison.k12.wi.us/multilingual-reach/home?authuser=0
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