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Mediation




Mediation

 One of the four modes of communication:
Reception, Production, Interaction, Mediation

“In mediation, the user/learner acts as a social agent who creates bridges
and helps to construct and convey meaning, sometimes within the same
language, sometimes across modalities (e.g. from spoken to signed) and
sometimes from one language to another (cross-linguistic mediation).”

(Council of Europe, 2020, pg. 90)



Examples of Mediation

- Mediation Activities (text, concepts, communication)

- Mediation Strategies (explain new concept, simplify text)




Descriptors of Mediation

Example descriptors (Council of Europe, 2020):

 can collaborate with others, asking whether people agree,
and proposing alternative approaches

 can build on others’ ideas, making suggestions for ways
forward

 can, based on people’s reactions, adjust the way they
formulate questions and/or intervene in a group interaction




Mediation: Classroom Examples

Activities requiring mediation:

Note taking

Adapting language
Encouraging conceptual talk
Explaining data

Managing interaction




Mediation in Your Classroom

Mediation: the process of language users collaboratively constructing
meaning within or across (a) language(s).



Mediating a text

Categories and brief synthesis

Relaying specific information (pre-A1-C2)
- the manner specific information (e.g. in writing) is extracted and relayed to someone.

Explaining data (A2-C2)
- the transformation of data (figures, graphs) into verbal text.

Processing text (A1-C2)
- the understanding and condensation of information from a text into another text.

Translating a written text (A1-C2)
- the translation of a written text into spoken text or sign.

Note-taking (A2-C2)
- the ability to capture key information and write academic or professional notes.

Expressing a personal response to creative texts (A1-C1)
- explaining, describing, relating, and interpreting content of creative texts.

Analysis and criticism of creative texts (A2-C2)
- comparing, giving opinion, and evaluating a creative text.




Mediating Concepts

Categories and brief synthesis

Collaborating in a group

Facilitating collaborative interaction with peers (A1-C1)
- acknowledging contributions, developing interactions, formulating questions, organizing
iInformation, asking questions, collaborating, defining a task, inviting people to contribute.

Collaborating to construct meaning (A1-C2)

- summarizing, evaluating, linking, highlighting contributions. Helping to organize, developing
Ideas of others, presenting ideas, considering sides, reformulating, asking peers to give
reasons, checking for interlocutor understanding, making suggestions, expressing ideas.

Leading group work

Managing interaction (A2-C2)
- leading interaction, giving instruction, checking for understanding, facilitating
communication, redirecting group, adapting own contribution.

Encouraging conceptual talk (A1-C2)
- asking questions, promoting logical reasoning, constructing logical discourse from various
contributions, leading the development of ideas, showing interest.




Mediating Communication

Subcategories and brief synthesis

Facilitating pluricultural space (A1-C2)
- asking questions and showing interest about cultural norms, showing sensibility and
respect, anticipating and dealing with misunderstandings.

Acting as an intermediary in information situations (with friends and colleagues) (A1-C2)
- communicating the sense and important information of other speakers, repeating the
main points of speeches, communicating cultural conventions.

Facilitating communication in delicate situations and disagreements (A1-C2)
- exploring tactfully different viewpoints, elaborating on points to understand issues,
finding common ground, facilitating the shift in views to achieve agreements.




Raising awareness in learners
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What do learners think about Mediation in
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Themes: feeling and action

Psychological

Relating to the inner
characteristics of one’s
preferences, likes, biases,
choices, and self-
awareness.

Strategic

Deployment of one’s
strategic repertoire to
solve anissue at hand.

® &

Positive

Agentive

Requiring a dynamic, selective,
and conscious act to address a

social situation.

Linguistic
Involving language and its
improvement of use.
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Agency

An increase in agency as resources are deployed and
meaning is co-created.

Autonomy

Learners are empowered and encouraged to be
independent and self-aware.

Enjoyment/Motivation

The authentic, relevant scenario and task offers real-life
situations that motivate learners as content is highly
relevant to their life.




Mediation in The Classroom
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L earne rs' Learner's Perspective

« Confidence, motivation

o
VO I C e « The puzzle analogy

Learner Buy-in

« Paradigm shift in learners

e Traditional education methods




(L1. 4:02) [When asked about impact] For me, the impact was huge
because |, | thought today about this, this way of teaching, and for me, it
was like it was like a puzzle for me. So, for example, in a classic class,
usually, you have all the pieces of the puzzle, and the teacher picks a piece
of this puzzle and explains the meaning the shape, the color, and piece by
piece she tries in a year, a term, [...] what you propose to do in your
research | think is the opposite; you pick this puzzle, you put on the table,
and then you in groups you say so, guys in groups you have this puzzle. You
try to figure out how to connect these pieces of the puzzle.”

....this freedom for the group to figure out how to connect these dots, how
to connect the pieces of puzzle.

And when | look what you proposed, | can see this, this difference, and |
can see where it’s better, where you can improve more quickly and have
more quality of your English.”
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