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Aim: support and reinforce the integration and inclusion of

migrant children and adolescents in education and by extension in 

European society as a whole.

HOW?

• Activities that support language learning and cultural

awareness

• Conducting high-quality training seminars for educators and

professionals supporting the integration of migrants in the host 

countries
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• Development of a school mentoring scheme to support educators

• Creating an online open source with teaching and learning materials

across different languages and making it accessible to everyone

• Organising activities that involve migrant families and local communities

that can build strong community bonds between migrants and locals



Grammar

Vocabulary

Pedagogical translanguaging

Activities in the domains of
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Vocabulary:
FLASHCARDS PANTOMIME CONTEXTUAL CUES

Um uns herum gibt es jede
Menge Wasser; in Flüssen,
Bächen (kleinen Flüssen), in
Seen und Teichen, kleinen
Seen, in denen Wasser steht,
als Regen, Hagel, kleine
Eiskugeln, die manchmal aus
den Wolken fallen, Schnee
und im Meer.

Language learning activities
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Grammar
Processing instruction Dictogloss Running 

dictaDon
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PTL 
Pedagogical translanguaging

Language learning activities
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CLIL 
Content and language integrated learning

Language learning activities
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Extracurricular ac%vi%es

Non Formal educa<on ac<vi<es

Aim: Acceptance, inclusion, and integration, cultural awareness, sensitivity

and exchange among participants

• E.g. games, music, story narration, baking, sports

• NGOs, local organisations
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Solidarity cafés

Non Formal educa<on ac<vi<es

Aim: Promote social integration, provide migrants with authentic practice, 

social interaction, and engagement with local people,  positive outcomes in 

language acquisition and learner’s motivation
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Buddy scheme

Non Formal educa<on ac<vi<es

Aim: Practicing language and familiarising with other cultures and  

languages in a one-to-one context.



OnActin
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Teacher training

Teacher training workshops

1) Theoretical and Practical Foundations

Introduction to language-sensitive teaching approaches tailored for diverse,
multilingual classrooms, presentation of the project and the activities.

2) Collaborative Material Development

Joint creation of teaching materials, adapted to the specific needs of both
teachers and learners.

3) Methodological Exchange after Classroom Testing

Feedback and reflection session following the trial of newly developed
materials in real teaching environments.

France 
9 schools, 35 teachers completed the whole
training (still ongoing)
25 hours of teacher training

Germany 
6 schools, 54 teachers completed the whole
training (still ongoing)
36 hours of teacher training
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Methodology

Co-construcJon and support
Co-construc?on of 8 types of protocols.
Support and training during three sessions.

ImplementaJon and observaJon
Implementa?on of the chosen protocol by each teacher.
Classroom observa?on by two members of the team.

Data collecJon 
Before / aNer the training: online ques?onnaires for teachers
Around the teaching acJvity:

● Paper ques?onnaire – teacher
● Paper ques?onnaire – students’ emo?ons
● Focus groups with students – feedback and discussion with teachers
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Teacher profile (primary / secondary / language 
specialists)

France: Germany:

German
19%

German as a second 
language

8%

Other languages
8%

Science (Biology, 
Physics, etc.)

22%

History-Geography
13%

Arts
15%

Physical Education
8%

Religion / Ethics
7%

Distribution of Teaching Subjects in secondary
schools (Multiple Coding)

46%

52%

2% School types

Primay school
generalists
Secondary
school teachers
Other
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Teachers beliefs and attitudes 
Perceived language difficulties
In your opinion, what language difficulties do your pupils who speak a language other than the language of
education at home face? (You can tick several answers)

Germany:France:
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Teachers beliefs and attitudes 

“Ideal welcome” for pupils with another home language 

What, in your opinion, would be the ideal way to welcome students who speak a different language at 
home into the school?

Germany:France:

Teachers mentioning the idea (n = 48)Teachers mentioning the idea (n = 18)

Language Support

Social Integration

Individual Support

Resources & Staffing

Extracurricular Activities

Valorise heritage language & culture

0 5 10 15 20 25 30 35

Ideal Integration Approaches (Multiple Coding)

Pull-out French/UPE2A

In class aid/co-teach

Valorise heritage language

0 2 4 6 8 10 12 14

Ideal Integration Approaches (Multiple Coding)
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Teachers beliefs and attitudes 

Contexts in which teachers meet parents 

Germany:France:

Parent-Teacher 
Meetings

38%

Phone / digital
19%

Festive / project 
events
11%

Academic 
Feedback & 

Progress
13%

Support with 
difficulties

14%

Parental Support 
at Home

5%
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Teachers beliefs and attitudes 

To what extent do you agree with the following statements: “Monolingual 
French/German Pupils Have A Richer French/German Vocabulary?”

Germany:France:
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Teachers beliefs and attitudes 

To what extent do you agree with the following statements: “Monolingual 
French/German pupils have more academic difficulties than pupils who speak another
language at home.”

Germany:France:
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A focus on students

Linguistic statistics of two primary schools in Strasbourg, 2024–2025
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A focus on students

Focus group organization

● Conducted immediately after the teaching activity
● Two key roles: a facilitator and an observer
● Systematic audio recording
● Interview guide: number and type of questions defined in 

advance (semi-structured)

In France :
37 focus groups 
170 students (Primary and secondary) 
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A focus on students

Different reactions were observed depending on the type of activities
carried out.

Activities that are highly engaging and playful, focused on 
games and action (flashcards, pantomime, running 
dictation).

-> Students’ reactions and emotions reflected how they felt 
about their participation: fun, amusing, competition, cheating, 
frustration, etc.

Activities that require more sustained cognitive effort
(dictogloss, contextual cues).

-> Students’ reactions and emotions reflected their feelings
about their cognitive engagement or personal preferences: 
“tiring,” “I don’t like reading,” “I like reading.”

Vocabulary acJviJes

Grammar acJviJes
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A focus on students

Different reactions can be observed depending on the type of activities carried out.

These activities drew on students’ more personal 
knowledge, which is not usually discussed at school or in 
the classroom (linguistic skills in a language other than the 
language of schooling).

-> They elicited more emotions and reactions from students: 
“proud,” “happy to talk about my language,” “it feels strange,” 
“we’re not used to it,” etc.

PTL
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A focus on students

Some pupils’ quotes from the focus groups:

“It was informative and interesting. I really liked, um, helping others with Georgian.”

“It was fun [to introduce Japanese to others].”

“I really liked it because I got to introduce Arabic to my class.”

“It was surprising. Yes, it was surprising, because we had never seen that before [comparing
the morphological and syntactic structures of French and Arabic].”

“For once it’s my language too.” 
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Extra-curricular activities conducted in France

Fête des Peuples - 27.04.2025

Aim : to celebrate diversity in the Meinau neighbourhood in 
Strasbourg
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Languages week - Semaine des langues 16.03.2026 -
20.03.2026

Aim : to include the parents, to draw bridges between home and 
school, to celebrate diversity in schools

80 workshops were organized and are

still being held at a primary school in Strasbourg

Extra-curricular activities conducted in France



w
w
w
.a
c-
nt
eg
ra
-o

n.
eu

Insight into Games Night in Germany

How did you feel during the activity? (1 = not at all … 5 = very much)

Aim: Bringing migrants
and locals together
in order to build strong 

community bonds

Where: Café Mondial 
(NGO) in Konstanz

(n = 17)
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Ongoing until September 2027:

• Language learning and cultural awareness activities

• Training seminars for educators and professionals

• School mentoring scheme to support educators

• Online open source with teaching and learning materials

• Activities with migrant families and local communities building strong 

community bonds

To be continued
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